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Project Overview

The Church Educational System (CES or seminary program) of The Church of Jesus Christ of Latter-day Saints is slowly but surely moving into the technology age. Most recently, in fact, seminary buildings have been equipped with LCD projectors to facilitate teacher presentations; while computers are not yet prevalent in classroom, it can only be a matter of time before they begin to appear. With this increased emphasis on technology as an instructional delivery tool comes the need for resources for teachers who are, admittedly, unfamiliar with just how to implement technology into their instruction.


The goal of this project was to provide such a resource. We created a collection of multimedia resources for the study of the New Testament, the subject of one year of study in the seminary program. This collection includes maps, pictures, and quotations from LDS Church leaders related to the New Testament. Users are able to access the resources through a clean, intuitive interface that allows them to quickly and efficiently find the specific resource they need. Our target audience is the teacher, who will individually decide how the resources can best be used to support the teaching of the events, characters, and significance of the New Testament.
Role Assignments

We broke down the assignments for this project as indicated in the table below.

	Scott Beames
	video content engineer / usability engineer

	Russ Simon
	information engineer (graphics) / usability engineer

	Russ Tibbits
	information engineer (text) / usability testing

	Jon Ostenson
	web engineer / interaction designer


Analysis

Recently hundreds of new DELL LCD projectors were provided to the Church Educational System’s seminary and institute buildings across the U.S. Now, instructors throughout CES have new means of teaching efficiently through the use of advanced technology. The problem now is the lack of uniform, approved software programs available to these instructors for the purpose of religious education. Teachers have the necessary equipment, but it is so new that no programs have been created to use the equipment effectively. In an attempt to create a product that would be pleasing and useful to our potential target users, employees of CES, we explored a list of issues through various methods to help us understand the users and their needs better (IBM, 2003). To complete our analysis we studied CES policy and teaching manuals, conducted on-site observation of faculties and facilities (various seminaries and institutes in CES’ Salt Lake South Area), reviewed current teaching software (CES Teacher Resource CD 2002) and hardware provided by CES, and examined CES’ 2001 personnel directory (all this following suggestions made in Smith & Regan, 1999). In completing our analysis, we also contacted CES administration at the Church Office Building in Salt Lake City, Utah. It is now anticipated that during the course of this summer the Curriculum Department of CES will continue to develop and complete this project so that it may be used for teachers in the upcoming school year. 
[image: image1.wmf] 

Peter Michael Fischer and Heinz Mandl as cited in Chaus (2003) created the accompanying model of user interactions with hypermedia systems. The model demonstrates the interaction and interdependence of information about the user that was used in order to insure that our analysis was consistent in the report of our findings.

Description of User Characteristics

The primary users for this product were CES Seminary and Institute Instructors (high school and university), CES Principles, and CES Coordinators (former).  Secondary users were identified as students enrolled in the seminary and institute programs of CES.

Those who participated in testing, evaluating, and providing feedback for our product were professional instructors in the CES program who were all members of the Church of Jesus Christ of Latter-day Saints. CES policy mandated that:

As noted in the Careers in the Church Educational System handbook (2004), an individual who teaches the gospel to the youth of the Church in a CES setting must: 

· Be a worthy and active member of the Church and hold a current temple recommend.

· Exhibit a testimony of the Savior and His restored gospel. 

· Exemplify Church teachings regarding marriage and family life. 

· Maintain a proper balance in the many aspects of life. 

· Relate to and be able to manage a classroom of teenagers. 

· Demonstrate outstanding scripture-teaching skills. 

· Have a sense of humor. 

· Be willing to abide by CES policies, including dress and grooming standards.”

Additionally, individuals teaching with CES completed the following academic coursework: 

· An accredited bachelor's degree (CES does not specify a major)

· Institute of religion graduation or equivalent preferred, with emphasis on scripture courses 

· Completion of Doctrines of the Gospel course (Religion 430-31) where available 

· Seminary pre-service training and selection process preferred
User Demographics

Those who participated in the project testing, evaluation, and feedback were both male and female. The teaching and technical abilities of the instructors varied greatly, as did their ages (from 26-55 years of age). Almost every classroom was equipped with a tape/CD player, television, and video/DVD player with which the teacher was familiar.  Many were comfortable using a computer, but struggled learning to navigate and manipulate new software. Because most were familiar with the way the Internet is piloted, we were able to use a familiar web design using folder tabs to assist them. As discovered in our initial survey, most of these CES instructors would like to use more technology in the classroom, but have lacked the needed resources and skills to this point. 

Stakeholders


As of right now, we are maintaining contact with the CES administration office at the Church Office Building to coordinate future efforts of developing the software completely for distribution. Those who in the future will be most influential in the full acceptance and implementation of this software program include:

· Church Board of Education

· CES Superintendent of Secondary Education

· CES Training and Curriculum Departments 

· Assistant Administrators, CES

· Secretaries, CES

· Local Ecclesiastical Leaders of the Church of Jesus Christ of Latter-day Saints

· Parents of students enrolled in institute and seminary classes

Responsibilities and Activities of Users
Within CES there is a charge to teachers and leaders stating, “The commission of teachers and leaders in the Church Educational System is to…teach effectively.” The instructors’ charge is further elaborated to include “[assisting] the individual, the family, and priesthood leaders in accomplishing the mission of the Church by … [T]eaching students the gospel of Jesus Christ as found in the [canonized scriptures] and the words of the prophets” (Church Education System, 2004).

CES teachers have often suffered in these two areas in the same way public school teachers have with their subjects: they struggle to keep students motivated to learn. Instructional variety is one way in which many teachers are attempting to overcome this obstacle. However, as teachers continue to compete with outside sources such as the media for the attention of their students, they are often competing with the influence of technology. Students must be compelled to learn, just as they are enticed to watch TV or play their video game. If teachers are going to keep up with the opposition, so to speak, they must have advanced technological resources available to their benefit.

Up to this point in CES’ history, religious instruction included very limited technology in the classroom: film and slide projectors, tape/CD players, and video/DVD players. As also pointed out through our initial survey, CES instructors have been deficient in recent years throughout the area of educational technology in theory, skill, practice, and material. When it came to having computer-aided technological resources available for more effective instruction, seminary and institute teachers had to look elsewhere. This historical pattern, however, is changing with the arrival of new equipment and the direction of the current administration.

Goals, Tasks, Motives of Users
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Instructors have used the software that was designed as an instructional resource to complement their teaching.  This program brought the information found in their current teaching resource, CES Teacher Resource CD 2002, (pictured on the right) which contains teacher and student manuals, into the classroom more easily, efficiently, and effectively.  The software that has been developed supports the 2004-2005 school year curriculum in providing visual and textual support for the New Testament, thus assisting teachers in achieving their goal of helping students understand the events, geography, history, society, culture, and, most importantly, the teachings of the New Testament.  The following example helps to illustrate how this program was beneficial to those who used it.  When a teacher wanted to explain to students what was meant by the word fan (A tool or instrument used to separate wheat kernels from their lighter outer shell (chaff) that is not eaten) in St. Luke 3:17, the only way that the instructor could project the image from the CES Teacher Resource CD 2002, was as it appears above, in the first graphic, in the small graphic in the middle of the screen.  That is because the CES Teacher Resource CD 2002 is intended to be used by a teacher in preparation, not presentation.  Compare that image to the one that is directly below it which is prepared and projected by the new software-one that is presentation centered. The new image is four times as large and is immediately available.  The instructor does not need to cut and past or manipulate any other software to prepare this image to be shown.

As this new software program has gone through user-centered testing and evaluation, throughout the process of development, teachers are able to:
1. Locate geographical references on maps pertaining to the scriptures.

2. Supply an overview of the New Testament as scaffolding and motivation for students at the beginning of the school year.

3. Show pictures related to events, places, and people of the New Testament.

4. Provide a brief overview of each section of the New Testament.

5. Access quotes and scriptures pertaining to specific event and doctrines/principles.

Design Description


The interface for this project was generated in HTML and is viewed and accessed through a traditional web browser (no internet connection is required, however, to view the content; everything is self-contained on a CD-ROM). Our decision to go this route relied on two principles: ease of development and extension as well as our users’ previous experience. Developing in HTML allowed us to quickly put the interface into place, as opposed to the time required to learn a new tool (such as Flash). Using HTML also allowed for an easier process in adding additional resources at a later point in time. Likewise, we argue that the use of a web browser will help make the interface easier to learn as well as aid in remembering how to use the interface. Preece, Rogers, and Sharp (2002) discuss the importance of the “usability goals” in good design, and we hope to capitalize on our users’ inherent knowledge of the web browser to aid us in accomplishing these goals.

Our conceptual model for this design was based on a traditional filing system with folders, folder tabs, and labels. In interacting with this interface, the seminary teacher users will engage in many of the activities described by Preece (2002), but they will most likely use the interface for manipulating and navigating. Preece argues that a conceptual model based on this activity should “[assume] that the virtual environment shares some of the properties of the physical world, allowing users to use their knowledge of how physical objects behave when interacting with virtual objects” (41). We know that our seminary teacher users are familiar with the traditional filing system and how it works; in fact, this is how many of them currently store and organize their maps, pictures, and other resources. In shaping our conceptual model around the users’ mental models, we hoped to take advantage of what they already know about manipulating and navigating the system, thus making it simpler for the users to accomplish the same things using our interface (Norman, 1988, p. 17).

The interface itself consists of a row of tabs (similar to file-folder tabs in the traditional system) along the top of the browser window. These tabs are titled as per the larger categories of information into which we grouped the resources (Maps, Images, The Gospels, Acts, The Epistles, and Revelation). Immediately beneath these tabs is a row of sub-categories that indicate selections within each larger category (under the Maps tab, for example, is a row of tabs to indicate the individual maps that the user can access: The Holy Land, Christ’s Ministry, Jerusalem, Paul’s Journeys, and so forth). Again, in designing our interface to resemble traditional web pages, we hoped to intuitively indicate to the user how the interface works as well as provide feedback for the user. When a folder tab is selected (through clicking on the folder tab image), the user sees the virtual folder tab’s color change and also sees the row of sub-tabs change to reflect the folder tab selection. Selecting the appropriate sub-category takes the teacher to that specific resource (a specific map or set of images, for example). The resources selected appear in the large section of screen below the folder-tab interface.

The basics of the interface are based on a number of principles expounded both by Donald Norman (1988) and Preece, Rogers, and Sharp (2002). Norman discusses the design principle of visibility, and our folder tabs are designed in line with this principle (4). The folder tabs convey the “correct” message, mainly through their connection to the physical world (traditional filing system) the user is familiar with: selecting a virtual folder tab is analogous to opening a manila file folder in the user’s own filing cabinet. The folder tabs are an example of the “natural signals” Norman describes; they allow the user to unconsciously interpret how the interface works and how to achieve the desired results (4). The sub-categories that appear under the folder tabs do not reflect the way a physical filing system works, but as part of the interface metaphor we should not be concerned that the interface operate exactly like the physical world model upon which it is based. In fact, Preece (2002) suggests that designers at times make the mistake of designing the interface to operate exactly like the physical world model (57). Our use of sub-categories actually extends the user’s ability to efficiently use the interface; in the traditional filing system model, the user might have to sort through two dozen maps all stuffed into one folder. In our interface model, the user quickly and easily sees which maps are available and can access the desired one almost instantly.

The design of the virtual folder tabs and connected sub-categories also addresses the need for feedback within the interface. Preece and Norman both state and restate the importance of providing the users with feedback that will help them know where they are in a task and how to proceed. By changing the color of the folder tabs that are currently selected, the user is able to see at a glance where he or she is within the organizational system. In addition, the changing of the main section of the screen provides valuable feedback to the user as to whether he has accomplished his task of finding the desired resource(s).

The raw interface itself is completely functional at this time; the depth of content, however, is not entire yet. The Overview and Maps sections are complete; the Images, Gospels, Acts, and Epistles sections show only a representative sampling of content (specifically the Matthew, Luke, and John sections in the Gospels, the first section of Acts, and the first section of Romans in the Epistles section); the Revelation section contains no content at this time. In those areas where content is partial, we have repeated content in order to give a feel for how the product will look and handle once all content was added.
Evaluation Plan and Results

Evaluation is an essential ingredient in Human-Computer Interface (HCI) design since it can be readily seen in all of its phases. Preece, Rogers, and Sharp (2002) point out that “evaluation is needed to check that users can use the product and like it.” For our HCI project, evaluation played an important role as we designed, developed, implemented, and assessed our ideas.

Preliminary Evaluation


In the initial design phase of our project, we decided to use three of the evaluation paradigms found in chapter ten of Preece, Rogers, and Sharp (2002); they are the “quick and dirty,” usability testing, and field study evaluations. Each paradigm has unique qualities that will cater to our needs as designers. 

First, the “quick and dirty” evaluation paradigm seems to have been created for the designer who could be pressed for time, or who lacks adequate funding and resources, and yet desires effective and helpful data. Since we are student developers, and are on a stringent time-line, it would not be productive for us to employ evaluations that are done in laboratories or that cost lots of money. The “quick and dirty” evaluation paradigm is informal, on-site, and is designed to accommodate the limitations we face. Since three members of our design-team work on-site, it will be easy for us to gather quick data from our target users. With this type of paradigm, evaluators take a minimum role in the environment. The three members of our team will gather ideas about potential users’ beliefs and thoughts about interactive web and CD teaching tools. (What do they like? What do they want? If they had this kind of product, would they use it?) These informal sketches will be fed back into the design process. 

Second, the usability testing evaluation paradigm has one unique feature that was useful for our early design phase: the questionnaire. James Hom’s Usability Methods Toolbox points out that “questionnaires are written lists of questions that you distribute to your users. Questionnaires differ from surveys in that they are written lists, not ad hoc interviews, and as such require more effort on the part of your users to fill out the questionnaire and return it to you.” We have developed a questionnaire (Appendix A) that we will distribute among a dozen of our colleagues with questions that relate to their individual needs, desires, and work habits. We followed the KISS methodology (Keep it Short and Simple) as well as ideas on types of questions from Creative Research Systems (2004). We are confident that the answers to this type of evaluation strategy will lead us to a design that will make our product more successful in the end.


The third evaluation paradigm that was important to our preliminary design process was the field study. Preece, Rogers, and Sharp (2002) explain that, “in product design, field studies can be used to (1) help identify opportunities for new technology; (2) determine requirements for design; (3) facilitate the introduction of technology; and (4) evaluate technology.” As was mentioned in our analysis, the Church Educational System is looking for ways to use technology in the classroom and is equipping its seminaries and institutes with laptops and digital projectors. Through our preliminary field study, we identified in the CES program a pump that is primed, figuratively speaking. Our product allows CES to begin to use their investment in technology for its intended purposes.

Later Evaluation


In order to get a true measurement of the successes and shortcomings of the interface, a usability questionnaire was created and distributed to nine religious educators in the field after the basics of the interface had been developed.  Accompanying the questionnaire was a CD containing the interface/content itself.  These teachers were asked to respond to fifteen questions as they explored through the usability of the interface.  Eleven of the questions requested that the individual rank a certain aspect of the interface from one to five – one being the lowest and five being the highest.  The other four questions provided an opportunity for the user to give comments specific to their satisfaction of certain features. There was also a place for the teachers to make any general comments about the product.  (The questionnaire and the results to this field test are available in the appendices attached to this report.)  Suggestions for improvement provided by the participants of this usability test will be discussed first, followed by their positive comments.


As was expected, minor problems were recognized by those that would actually be using the product.  A frequently recognized problem was that of the interface images remaining on the screen when it was desired by the user that the image might disappear.  This seemed to be more of a technical oversight on the part of the design team’s technology specialist than anything else. Another problem that was repeatedly commented on concerned the detail of the maps.  Teachers wanted the whole map on the screen at once, without having to scroll up or down to see the entire map.  Several users also suggested that there be a zoom feature available, thus showing more detail in specific regions. Finally, several users expressed significant desire to see the images (text, pictures) presented in a larger (full-screen) size; seven out the nine of the testers indicated their preference for larger images.


There were also many positive responses from these teacher testers.  Responses to several questions made it evident that overall satisfaction with the product was high.  Almost 78% of the teachers categorized the interface as either functional or very functional.  When asked “How likely would you be to use these quotes and images in your classroom?” over 75% said they would be very likely to use them.  Over 75% of the users responded that the navigation system was very intuitive, or easy to use. We were certain before this evaluation that the content included would be valuable (it is, after all, the same content provided teachers through official CES channels); it was encouraging to see that the interface we had designed received such positive feedback as well.


This usability test helped the design team see what they had not seen before.  As an evaluation, it helped the team see necessary changes that had to be made in order for the interface to be usable and desirable in the field.

Design Changes


Several of the comments or suggestions provided by our usability testing group were somewhat frustrating, simply because we feel that given enough time and resources, our interface and content would incorporate all of the suggested improvements.  However, due to restraints on time and resources, this present interface is only a skeleton of what it will be someday (in fact, the interface itself has been designed to allow much more substance to be added in the future).

We did have time to incorporate some changes into the interface design, however. The most significant change took place with the images and quotes. In their feedback, our testers had complained about the size and presentation of these items. Our changes have the quotations appearing in much larger text (more suited to the presentation-style use we envision for the product) and images (where possible) are much larger as well. We also ensured that all images and quotations appeared in separate, larger browser windows, addressing the users’ suggestions that the interface “disappear” when necessary. Given our time constraints, these are the only changes we were able to make; we would love to allow teachers to zoom into maps, for example, but lack right now the resources to make that happen. We do not, for example, have access to higher resolution maps that would allow us to build in a zoom feature.
As a final note, in addition to the positive feedback received by the test group, we have been invited by design specialists working for the Church Education System to continue enhancing the interface and adding content until it is presentable to those making decisions concerning the implementation of this product into actual CES classrooms.
Appendix A

Questionnaire for a Human-Computer Interface (HCI)

Developed by Scott Beames, Jon Ostenson, Russ Simon, Russell Tibbits


Thank you for taking a few minutes to complete this HCI questionnaire.  We intend to create an interactive HTML interface for teachers to use in their personal study and in their classrooms as they teach the New Testament.  This site will include maps, pictures, facts, and short video clips about important events in the New Testament.

1. How long have you taught in the Church Educational System? ______ years

2. How often do you use a computer in your preparation?

___   Always

___   Most of the time

___   Some of the time

___   Hardly ever

___   Never

3.  How often do you use a computer in your teaching?

___   Always

___   Most of the time

___   Some of the time

___   Hardly ever

___   Never

4. How important would you say a computer is in your personal preparation and teaching?

___   Very important

___   Fairly important

___   Somewhat important

___   Not important

5.  How often do you use a digital projector in your teaching?

___   Always

___   Most of the time

___   Some of the time

___   Hardly ever

___   Never

6.  How often do you use the CES Resource CDs in your preparation?

___   Always

___   Most of the time

___   Some of the time

___   Hardly ever

___   Never

7. As you know, CES is providing seminaries and institutes with greater access to lap top computers and digital projectors.  Which of the following would you consider as a benefit with this new accessible technology: (Check all that apply)

___   Local training at your place of work




___   Training during area in-services

___   Ideas of using technology in teaching

___   Interactive CD’s and web pages with scriptural information

___   Fun interactive games for the classroom (i.e. Jeopardy, Millionaire, 

         Pyramid)

8. How interested would you be in an interactive CD or web page with New Testament maps, pictures, facts, and short video clips?

___   Very interested

___   Somewhat interested

___   Reluctantly interested

___   Not interested

9. If you received training about the new laptops and digital projectors, how often would you use an interactive CD or web page with New Testament maps, pictures, facts, and short video clips?

___   Once a week

___   Once every couple of weeks

___   Once a month

___   Once a quarter

___   Once a year

___   I wouldn’t use it

10. If you didn’t receive any training about our new lap tops and digital projectors, how often would you use an interactive CD or web page with New Testament maps, pictures, facts, and short video clips?

___   Once a week

___   Once every couple of weeks

___   Once a month

___   Once a quarter

___   Once a year

___   I wouldn’t use it

11. How much do you agree with the following statement:

A CD or web page with New Testament maps, pictures, facts, and short video clips can help an instructor teach the New Testament. 



___   Strongly agree



___   Agree



___   Disagree



___   Strongly disagree

12. What are your general thoughts and feelings about the use of technology in the classroom?

__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

______________________________________________________________________________________________________________________________________________________

Appendix B
Consent Form


Thank you for completing our HCI questionnaire.  We will use the information that you have provided in the design phase of our Human-Computer Interface.  Your name and identity will be protected and kept anonymous as we compile and interpret the data for this project.  


By signing this consent form, you grant us (Scott Beames, Jon Ostenson, Russ Simon, and Russell Tibbits) permission to use the information you have submitted for the purpose mentioned above.





Your name (Print):________________________________





Your name (Signature):_____________________________

Date:_______________

Appendix C
Usability Testing Survey

Directions:
We ask your participation in this survey to help guide our efforts in creating this resource CD for seminary teachers. We would ask that you walk through the software using the steps indicated in bold and respond frankly and honestly to the questions that follow each step. Those questions which ask you how likely or interested you would be in using the information in the classroom refer to using this CD in conjunction with a digital projector to display the materials on a large screen in your classroom. Please consider that use as you reply to the questions. We again thank you for your participation in this evaluation.

Insert the CD. After a few seconds, the main interface screen should pop up. (If it doesn’t, please open the CD (through My Computer) and double-click on the file “indexf.htm”.)

[1] How appealing (in terms of appearance, color scheme, etc.) do you find the interface? Please indicate your reaction by circling the appropriate number on the scale.

	5
	4
	3
	2
	1

	Very appealing
	
	
	
	Very unappealing


Experiment with the folder-tab interface along the top of the screen by clicking on the folder tabs. (The sections labeled Maps, Gospels, and Epistles are the only functioning tabs at this point; selecting the other tabs will not show anything.) 

[2] How functional do you find the interface? Do you feel you could quickly find the information you would want? Please indicate your reaction by circling the appropriate number on the scale.

	5
	4
	3
	2
	1

	Very functional and useful
	
	
	
	Not functional; not useable


[3] If you feel there are problems with the folder-tab interface, what suggestions would you make to improve its functionality or usability?

Select the folder tab labeled “Maps” by clicking on it. Select each of the maps from the smaller tabs that appear below.

[4] How useful do you feel these large maps would be as part of your classroom instruction? (For example, can you envision projecting these maps on a screen and using them as part of your instruction?) Please indicate your reaction by circling the appropriate number on the scale.

	5
	4
	3
	2
	1

	Very useful
	
	
	
	Not useful at all


[5] How useful do you feel these large maps would be as part of your personal lesson preparation? Please indicate your reaction by circling the appropriate number on the scale.

	5
	4
	3
	2
	1

	Very useful
	
	
	
	Not useful at all


[6] What additional features with the maps would you like to see that would make them more useful in your preparation or classroom instruction?

Select the book of Luke by selecting the “Gospels” tab and then the “Luke” tab. You should then see an “Overview” screen; please take a few minutes to read through this information and then answer the questions below.

[7] How useful do you feel this overview material would be in planning your lessons? Please indicate your opinion by circling the appropriate number on the scale.

	5
	4
	3
	2
	1

	Very useful
	
	
	
	Not useful at all


[8] Would you find this overview material something you would present and show to your students as part of your classroom instruction? Please indicate your feeling by circling the appropriate number on the scale.

	5
	4
	3
	2
	1

	Would definitely use in class
	
	
	
	Would definitely not use in class


View the material for chapters 1-3 in Luke (use the drop-down menu labeled “Navigate Here” at the top of the Overview screen or click the right-pointing arrow to its side). Spend a few minutes examining the material, looking through the quotes and images, then answer the following questions.

[9] How likely would you be to use these quotes and images in your classroom? Please indicate your feeling by circling the appropriate number on the scale.
	5
	4
	3
	2
	1

	Very likely
	
	
	
	Not likely at all


[10] How useful as part of classroom presentation would you find the images in their current size? Please indicate your feeling by circling the appropriate number on the scale.
	5
	4
	3
	2
	1

	Very useful
	
	
	
	Not useful at all


[11] Would you find the images more useful if they were presented in a larger (i.e., full-screen) size? (Circle one.)




YES


NO

[12] What additional information or materials would you like to see included for the individual chapters?
[13] What material(s) is/are included in this area that you wouldn’t feel would be useful in your preparation or classroom?
Experience using the navigation menu present on the Luke 1-3 screen by clicking on the back and forward arrows and selecting chapter blocks from the drop-down menu. After getting a feel for this navigation system, please answer this question.

[14] How intuitive or easy-to-use do you find this navigation system? Please indicate your response by circling the appropriate number on the scale.
	5
	4
	3
	2
	1

	Very intuitive or easy
	
	
	
	Difficult, unintuitive


[15] How quickly would this navigation menu allow you to find the exact information you needed within a scripture block? 

	5
	4
	3
	2
	1

	Very quickly
	
	
	
	Not quickly at all


After spending some time with the resources and the interface itself, please feel free to make any comments or suggestions in the space below. We especially appreciate any remarks you have as to how you would see this product being useful in both preparation and classroom instruction; or, conversely, what refinements or changes you would suggest that would improve its usefulness for you.
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